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Figure 3.
The timeline for measuring the student learning section (step 2b) of the unit-structured diagram
Note. (a) When to assess students' achievement from the previous learning (diagnostic assessment),
(b) when to evaluate students’ learning outcomes (formative assessment), and (c) when to evaluate the achievement
of the unit objectives (summative assessment) are determined (see biue area in the flow of learning section).
An example is an 8-day unit. SWBAT = students will be able to.

in each group, in the first rotation, one person presents and the
other four visit other presenters and ask questions. Then, in the
second rotation, another teacher remains at their station to present
and the rest of the group members visit other groups to ask ques-
tions. Giving everyone the opportunity to present and ask ques-
tions is critical to facilitating active engagement in the workshop.
After the presentation, everyone returns to their groups to revise
the unit-structured diagram based on the feedback thar they
received from the presentations.

Step 4: Revising the Unit-Structured Diagram. After the presen-
tations, feedback is collected withm a group 1o improve the diagram.
Depending on the needs of the participants, other activities can be
added in the workshop. For example, if participants are preservice
teachers or new teachers, extra ume can be taken for reachers to be
able to understand the sequences of learning objectives and identify
specific foci on their assigned grade levels to work on the diagram.
If participants are from the same schools, taking time to have them
discuss the yearly plan before talking about the diagram is an effec-
tive approach. This will help them reach consistent goals among
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teachers within the same school. As such, the focus or combinatic
of the workshop could vary depending on the needs of the parts
pants. Though four steps are introduced, the unit-structured diagr
is a flexible tool that could be modified to meet the needs of |
participants.

Conclusion

Professional development opportunities are essential for tea
ers to stay current and grow as teachers. This article aimed
introduce a professional development tool developed used 1n Jag
called the unit-structured diagram and the process of execuri
the workshop using this diagram. The primary goal of this
and workshop 1s to facilitate teachers’ understanding of the aly
ment of objectives, content, and assessment. Being able to see th
three teaching elements at a glance helps teachers plan and deli
aligned lessons. Moreover, working on this diagram as a te;
assists teachers in obraining broader perspectives on physacal ec
cation instruction.
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